
		
			[image: Cover image]
		

	
    
      
        
          	
          	
        

        
          	
        

        
          	
            [ Article ]
          
        

        
          	 - Vol. 26, No. 3, pp.29-50
        

        
          	ISSN: 1225-925X			
					(Print)
				
        

        
          	Print  publication date Sep 2010

        

        
          	
        

        
          	
            RIAW_2010_v26n3_29

            DOI: 
            https://doi.org/10.14431/aw.2010.09.26.3.29
          
        

        
          	
            A Study on the Possibilities of Change in Korean Education Organizations for Women toward Gender Sensitivity and Equality in Education
          
        

        
          	
            
              
                LeeSook-Jeong
              

              
                KimSoo-Kyung
              

            

          
        

        
          	
            
          
        

        
          	
            


          
        

        
          	
        

        
          	
            

            

          
        

      

      
        
          	
          	
        

      

      
        
          
            Abstract
          
        

        
          The purpose of this paper is to explore how to practice gender sensitivity and
equality in the Korean education system through change within women’s education
organizations, including the Potential Human Resources Policy Division of the
Ministry of Education, Science and Technology, the Women’s Committee of the
Korean Teachers and Educational Worker’s Union, and the Women’s Department
of the Korean Federation of Teacher’s Associations, which are acting as the main
female educational institutions. To investigate the possibilities of change in the
Korean educational organization for women toward gender sensitivity and equality,
this study discusses the necessity of gender-sensitive and equal education, examines
and compares three kinds of current systems in Korean women’s educational
organizations. It also suggests alternative directions for the practice of gender-sensitive
and gender-equal education in Korea. In conclusion, this paper makes suggestions
for the Korean women’s education organizations of the future as follows: First,
the three women’s education organizations should focus on expansion of gender-
sensitive perspective and realization of gender equal education and share with
each other. Second, the role and authority of the three women’s education organizations
should be strengthened. Third, additional women’s education organizations
and legal systems should be developed. Fourth, the network of the women’s education
organizations should be reinforced.

        

      

      
        
Korean Women’s Education Organization, Women’ Committee, Gender Sensitivity, Gender Equality

      

    

    

  
    
      Introduction
      A significant phenomenon of the late 20th century is that many feminine
researchers (e.g., Houston, 1985; Nicholson, 1980; Martin, 1982)
approached the problem of schooling from the perspective of gender sensitivity
and equality. Although the idea about gender sensitivity and
equality seems quite dated, it is still an important issue in studies of gender
and education (e.g., Kobayashi, 2008; Mbuh, 2006; Oh, 2006;
Schinzel, 2008) because gender is approached differently in different places
and cultures and at different times. Our current times that passed the
industrial society and moved into an information society, a sexual paradigm
more befitting our times will slowly begin to take shape and secure
its place (Kim, 2007). This movement realizing gender equality is being
developed everywhere by overcoming a radical and critical perspective of
modern schooling and improving an educational system from the gender-
sensitive perspective.4

      Concentrating on the gender-sensitive perspective to create an equal
education system, it is suggested that we should understand differences
of biological and social characteristics between men and women and provide
education suitable for men and, in turn, education designed for
women rather than uniform and undifferentiated education for both.
Although these ideas can also cause another inequality in education, the
educational policy or system that does not admit the difference will be
a big obstacle to the realization of gender-equal education when we remember
that traditional male-oriented values and standards were regarded
as valid values for all people in an educational system.5 This is
no different for the educational sector as men hold leadership positions,
not only in the organizations that draw up the educational policies, but
also in the schools as well; therefore, it is difficult to find gender equality
between men and women in the educational sector, in either educational
policies or the educational field. Insofar as women have been destined
to remain within the private domain, schooling has been for the most
part unnecessary for them and it is impossible to understand the gender
bias of the modern school system. The exclusion of women from the educational
realm harms not only women. When the educational realm embodies
only male norms, it is inevitable that any women participating in
it will be forced into a masculine mold (Martin, 1982, p. 116).

      Furthermore, an education system influences identity formation and the
socialization of the students it takes charge of during the process of socialization
to enable students to adapt to society by transferring to them
values, meanings and knowledge. Therefore, if the process of socialization
has been carried out unequally in a modern male-oriented education paradigm
through the educational system, it can be expected that abilities
necessary for identity formation and social adaptation have also been developed
unequally. Because this early social environment differs from, and
is experienced differently by, male and female children, basic sex differences
occur in personality development. Therefore, education for women
should not be simply inserted into the existing masculine education system
for an educational system approached from a gender-sensitive perspective,
so it is necessary that the educational values and standards of
gender equality should be newly applied.

      Efforts for the practice of gender-equal education could begin through
various strategies, but, first of all, it seems that changing Korean women’s
education organizations should be a starting point. In order to achieve
gender-equal education, not only the educational participants in the
educational field, but also the policy makers in charge of establishing the
educational policies and educational system must have the change of consciousness
and the will to implement on gender sensitivity, or else, all
of the efforts put into realizing gender-equal education will end up only
as empty rhetoric. The consciousness of gender sensitivity accumulated
could change the educational policies, but this method is inefficient in
terms of time and money spent. Thus, since political change from the
top can be a shortcut to the practice of gender-equal education, it is necessary
to make the effort for educational policy makers and the upper educational
organizations to establish the value of gender sensitivity.

      Especially, the formation of an educational environment suitable for psychological and social characteristics of female students and female teachers
is necessary to update traditional paternal education organizations. It is
thought that women’s education organizations incorporating a gender-
sensitive perspective is most important. When the activity objectives
of women’s education organizations are established from a gender-sensitive
perspective and women’s education organizations have authority to
practice that perspective in education fields, the educational activity coincident
with the established purpose of the women’s education organizations
could be expected.

      As mentioned above, though there are various efforts to develop gender-
equal educational systems, systematic and political support for practice
of gender sensitivity and equality in education is still insufficient in
spite of this series of changes in consciousness and social necessity. The
purpose of this paper is to explore how to practice gender sensitivity and
equality in the Korean education system through change within women’s
education organizations. To investigate the possibilities of change in the
Korean educational organization for women toward gender sensitivity and
equality, this study will discuss the necessity of gender-sensitive and equal
education, examine and compare three kinds of current systems in
Korean women’s educational organizations, and suggest alternative directions
for the practice of gender-sensitive and gender-equal education in
Korea.

    

    

  
    
      The Necessity of Gender Sensitivity and Equality in Education
      The concept of gender sensitivity was suggested by J. Martin (1982),
which refers to the impact on the life of men and women as a result of
the physical and social differences between men and women, and it means
the recognition of the effect on each gender due to the society defining
men and women differently. A gender-sensitive perspective recommends
that we pay attention to gender when it can prevent sex bias or further
sex equality. A gender-sensitive perspective is a situational strategy, one
that lets the patterns of discrimination themselves determine which particular
action to take to eliminate bias (Houston, 1985, p. 131).6

      A schooling system has systematic aspects more advantageous to men
than women from the gender-sensitive perspective, but the necessity for
a system that favors women is stressed instead of being denied. In this
regard, some of the educational programs which were provided only for
one gender, such as the girl students (female teachers) or the boy students
(male teachers), has been regarded as the appropriate educational
activities for developing the character and ability of women or men, and
there has been the problem of not recognizing the need or necessity to
implement separate policies for realizing gender equality in the educational
sector properly.

      Since the school system is a public domain, it has the responsibility of
reflecting the experiences, characteristics, conditions and requests of the
women who are different from the men. In order to achieve equality between
men and women in education fields, it is necessary to have political
efforts for recognizing the differences between men and women and
establishing a different educational policy. It is the aim of gender equality
to make the “discriminatory” social structures a topic of discussion and
to change them. In this context, gender equality as well as the promotion
of complete integration of women and men into society is the primary
objective (Wiepcke, Mittelstaedt & Liening, 2008). From its approach,
gender sensitivity and equality is in accordance with the idea of cross-sectional
politics, that is, the establishment of equal opportunities for women
and men is only possible if this is a goal in all areas of politics.

      However, Korean education organizations were managed as a system
of powerful centralized authoritarian rule ranging from primary and middle
schools to advanced education until now. Recognizing that all boy
and girl students are beneficiaries of equal policies was diffused by establishing
and executing almost all educational policies for general students
regardless of gender. Although it seems that all students receive equal education
through the provision of textbooks and educational programs as
well as educational processes to all students equally without distinction
between men and women, the male-oriented gender bias still exists in the
education system.

      Table 1 and Table 2 show evidence of increases in numbers in regarding
women in education and labor market in Korea during several
decades. Although it seems that we have achieved gender equality in education
and economic sectors, there is still inequality and significant gap
in educational attainment and economic participation rate between men
and women.

      

      
        Table 1 
				
        

        
          
							Population 15 years and over by Educational Attainment/ by Gender(in thousands)
						
        
        

      

      
        
          	By gender
          	By educational attainment
          	1980
          	1985
          	1990
          	1995
          	2000
          	2005
          	2009
        

        
          	Male
          	Total
          	11,804
(76.4)
          	13,295
(72.3)
          	14,907
(74.0)
          	16,276
(76.4)
          	17,522
(74.4)
          	18,616
(74.6)
          	19,596
(73.1)
        

        
          	Primary school graduates & under
          	4,781
(78.0)
          	3,788
(71.5)
          	3,256
(70.6)
          	2,657
(66.1)
          	2,357
(62.4)
          	2,209
(57.1)
          	2,123
(54.1)
        

        
          	Middle school graduates
          	3,136
(64.3)
          	3,587
(59.1)
          	3,706
(56.6)
          	3,273
(58.1)
          	3,160
(53.9)
          	2,846
(51.5)
          	2,859
(45.1)
        

        
          	High school graduates
          	3,013
(81.1)
          	4,491
(77.1)
          	5,853
(80.0)
          	7,245
(81.1)
          	7,859
(78.6)
          	8,040
(77.4)
          	7,952
(75.2)
        

        
          	College/University graduates & over
          	875
(95.1)
          	1,429
(92.8)
          	2,091
(93.2)
          	3,102
(93.4)
          	4,146
(88.8)
          	5,521
(89.4)
          	6,663
(88.6)
        

        
          	College graduates
          	-
-
          	-
-
          	449
(93.5)
          	720
(94.2)
          	1,038
(91.4)
          	1,399
(90.7)
          	1,778
(91.5)
        

        
          	University graduates & over
          	-
-
          	-
-
          	1,642
(93.2)
          	2,382
(93.1)
          	3,108
(87.9)
          	4,122
(89.0)
          	4,884
(87.5)
        

        
          	Female
          	Total
          	12,659
(42.8)
          	14,258
(41.9)
          	15,980
(47.0)
          	17,382
(48.4)
          	18,664
(48.8)
          	19,683
(50.1)
          	20,496
(49.2)
        

        
          	Primary school graduates & under
          	7,566
(46.2)
          	6,591
(45.9)
          	5,953
(50.4)
          	5,216
(47.1)
          	4,954
(44.8)
          	4,721
(38.9)
          	4,463
(36.3)
        

        
          	Middle school graduates
          	2,825
(33.0)
          	3,593
(32.8)
          	3,914
(38.2)
          	3,635
(40.7)
          	3,487
(42.3)
          	3,062
(40.9)
          	3,026
(36.9)
        

        
          	High school graduates
          	1,964
(43.1)
          	3,446
(42.1)
          	4,995
(47.5)
          	6,609
(50.2)
          	7,339
(49.7)
          	7,574
(53.4)
          	7,620
(51.7)
        

        
          	College/University graduates & over
          	305
(46.6)
          	628
(50.6)
          	1,119
(57.2)
          	1,923
(60.0)
          	2,885
(60.9)
          	4,327
(63.1)
          	5,387
(63.0)
        

        
          	College graduates
          	-
-
          	-
-
          	349
(66.2)
          	690
(63.6)
          	1,134
(65.0)
          	1,667
(67.5)
          	1,991
(65.8)
        

        
          	University graduates & over
          	-
-
          	-
-
          	770
(53.1)
          	1,233
(57.9)
          	1,751
(58.3)
          	2,660
(60.3)
          	3,397
(61.4)
        

      

      
        
          * ( ): Participation rate (%)
        

        
          Note. Korea National Statistical Office: http://www.kostat.go.kr
        

      

      

      

      
        Table 2 
				
        

        
          
							Economically active population of sex and sex ratio (in millions)
						
        
        

      

      
        
          	
          	sex
          	1970
          	1975
          	1980
          	1985
          	1990
          	1995
          	2000
          	2005
        

        
          	Economically active population
          	male
          	6.104
(63.5%)
          	7.431
(63.6%)
          	8.461
(61.8%)
          	9.137
(61.0%)
          	10.709
(59.2%)
          	12.147
(59.5%)
          	12.387
(58.6%)
          	13.330
(58.3%)
        

        
          	female
          	3.513
(36.5%)
          	4.261
(36.4%)
          	5.222
(38.2%)
          	5.833
(39.0%)
          	7.376
(40.8%)
          	8.267
(40.5%)
          	8.769
(41.4%)
          	9.526
(41.7%)
        

        
          	Wage-labor population
          	male
          	2.737
(73.1%)
          	3.499
(73.6%)
          	4.415
(68.3%)
          	5.295
(65.3%)
          	6.759
(61.7%)
          	7.975
(61.8%)
          	7.963
(59.6%)
          	8.794
(57.9%)
        

        
          	female
          	1.006
(26.9%)
          	1.252
(26.4%)
          	2.049
(31.7%)
          	2.809
(34.7%)
          	4.190
(38.3%)
          	4.924
(38.2%)
          	5.397
(40.4%)
          	6.391
(42.1%)
        

        
          	Sex ratio (male/female)
          	100.79%
          	101.23%
          	100.49%
          	100.18%
          	100.7%
          	100.73%
          	100.66%
          	99.53%
        

      

      
        
          Note. Korea National Statistical Office (1970~2005). Statistical Yearbook of Economically Active
Population: http://www.kostat.go.kr
        

      

      

      Oh (2006) also emphasized that having similar percentages of female
and male students in all levels of higher education system does not necessarily
mean that we have solved all gender related issues and problems
in education. Moreover, the strong influence of Confucian values still remains
in the school curriculum and in educational practice in Korea. For
example, the appearance of a systematic education for women in the
1920s~1930s built an image of educated women, the ‘insufficiency’ of
women was stressed by comparing the educated women with men, and
educated people reinforced the men’s boundary more (Lee, 2001). The
duplicity of gender such as the different educational philosophy and objective
between men and women and the difference in the educational opportunity
between men and women continued to be strong until 2000.
Huh (2004) also suggested that differentiation in education and school
activities of each gender are carried out through the hidden curriculum
in the school. In addition, the traditional femininity and masculinity has
been recognized as something taken for granted or desirable educationally
in the educational curriculum until now, but this can also boost male
chauvinism based on a patriarchal system and the prejudice and degradation
of women.

      Accordingly, recognition of the differences between men and women,
and preparation of educational systems and policies taking those differences
into consideration, and teacher training and educational programs,
etc. should be outweighed to realize gender sensitivity and gender equality in education fields. In order for women to attain equality with men
in educational and economic fields, gender-unequal characteristics existing
visually or invisibly in the traditional public education system should be
expressed to realize gender-equal education from a gender-sensitive
perspective. The systems and policies should be prepared so that the values
and institutions of higher education can meet the male-oriented values
that have been emphasized before as well as women’s characteristics.

    

    

  
    
      An Overview of the Current Systems and Activities of the Korean
Education Organizations for Women
      To address the extent and limitations of gender-sensitive and gender-
equal education, the current status of the female educational organizations
based on the organizational objective, legal foundation, organizational
structure, business target, and activity contents are investigated.
Organizations included are the Potential Human Resources Policy
Division (the former office in charge of women’s policies for the MEST)
of the Ministry of Education, Science and Technology (hereinafter called
the MEST), the Women’s Committee of the Korean Teachers and
Educational Worker’s Union (hereinafter called the KTU), and the
Women’s Department of the Korean Federation of Teacher’s Associations
(hereinafter called KFTA), which are acting as the main female educational
institutions.

      
        A. Potential manpower policy section of the Ministry of Education, Science and
			Technology (MEST)
        
          (1) Organization status and establishment purpose of the potential
manpower policy section of the MEST
          The Women’s Policy Department of the Ministry of Education in 1998
and the Women’s Policy Division of the Ministry of Education and
Human Resources in 2004 were in charge of women’s education in the
Korean central educational administrative system; and since the
Myung-Bak Lee Administration in 2008, the Potential Human Resources
Policy Division under the Lifelong and Vocational Education Bureau of
the Vice Minister 1 of the MEST, which is an integration of the Ministry
of Education and Human Resources and the Ministry of Science and
Technology, is in charge.

          Vice Minister 1 of the Ministry of Education, Science and Technology
is composed of seven hundred and eighty five staff members, four offices,
five bureaus, thirteen officers, one group, seventy divisions and ninety
teams. There are offices of Planning and Coordination and Human
Resource Policy, Lifelong and Vocational Education Bureau, School Policy
Bureau and Educational Welfare Support Bureau, and the Lifelong and
Vocational Education Bureau.

          The Lifelong and Vocational Education Bureau includes the Information
Policy Bureau, Lifelong Learning Policy Division, Vocational Education
Policy Division, College Support Division and Potential HR Policy
Division. The Potential HR Policy Division includes one division chief,
five administrative officials, one education researcher and three officials in
charge, and acts with the organizational purpose of diverse human resource
development through lifelong and vocational education.

        

        
          (2) Authority and activities of the Potential HR Policy Division of the
Ministry of Education, Science and Technology
          The Potential HR Policy Division plans and coordinates policies of
women’s and lifelong education by taking charge of planning of lifelong
education and comprehensive policies, total management of a vocational
education policy and college and human resource support duty. The detailed
duty can be largely divided into three kinds of political duty, women
teacher duty and women HRD duty. First, the political duty of the
Potential HR Policy Division is largely to establish a basic policy as jurisdiction
of the MEST, and to plan the main duty of the Potential HR
Policy Division and develop its policy, and it also takes charge of planning
and coordination of the policy related to women’s human resources
development, items about planning and coordination of a policy of regional
human resource development, support of a human resource development
policy of local self-governing bodies, and basic policy establishment
for nonprofit corporations under the MEST.

          Second, tasks associated with the protection of female teacher’s rights
and the improvement of gender-equality education. The political duties
for women teachers include composition of a gender-equal education
process, expansion of gender-equal awareness education, expansion of opportunities
for a science and engineering system for female students and
activation of school gender education. Third, tasks associated with the career
education and career advice for female students and the development
of lifelong vocational ability for women.

          Since women need training in the specialized technology required in society
and opportunities for learning technology should also be provided
in order for them to enter society, adapt to the society and achieve their
development, activities such as information contest openings for girl students,
publication of memoirs outlining the experiences of women entering
society and the promotion of policy research for course guidance of
girl students are being promoted.

        

      

      
        B. Women's Committee of the Women’s Committee of the Korean Teachers and
Educational Worker’s Union (KTU)
        
          (1) Organization status and establishment purpose of the Women’s
Committee of the KTU
          The Women’s Committee of the KTU started from a women’s bureau
in the Secretariat of KTU headquarters when the KTU was established.
As a result of the legalization of KTU in the 1990’s, the Women’s
Bureau was restored, which began to act under the objective of promoting
a gender-equal education business, female teacher’s rights and joint
businesses with female organizations.

          The objective of the current Women’s Committee is to deliberate and
decide on various matters needed to develop activists who can play pivotal
roles in the organization by bringing out the potential of the female
teachers, organize the unorganized female teachers, and implement businesses
associated with improving the rights of the female teachers as well
as dividing up the activities of the organization in order to achieve the
criteria stipulated in the union’s regulation.

          The Women’s Committee is currently established in thirteen of the sixteen
branches of the KTU, and meetings of the heads of the Women’s
bureau are being held periodically.

        

        
          (2) Authority and activity of Women’s Committee of the KTU
          The Women’s Committee of the KTU takes a central role in the organization
by reinforcing the organization of KTU and fostering women
teachers through various businesses that can realize gender equality at
home, at school and in society. The activities of the Women’s Committee
can be divided into four areas including: the organizational business, educational
business, the teaching rights of female teachers, and the policy
business organization.

          First, the organization business establishes the branch of the Women’s
Committee and the branch meetings of the Women’s Bureau under the
head office of the Women’s Committee to organize female teachers.
Second, the education business includes studying the activity of the
Women’s Committee typically, and theme training such as union member
education for woman teachers, gender-equal education at school, leadership
training and gender education for national woman teachers. Third,
the teaching rights business collects cases of sexual harassment or differentiation
that woman teachers experience at school sites, and develop the
teaching rights of female teachers to protect the gender equality and maternal
instincts by holding counseling about it. Fourth, the policy business
develops timely women’s policies to actively reflect them in the
KTU business. The connection business makes women’s problems general
social issues and takes charge to help solve them through connecting
businesses with the Women’s Committee of Korean Confederation of
Trade Unions (hereinafter called KCTU) and various organizations for
women. The Women’s Committee suggests practical and detailed methods
in addition to policy suggestions.

        

      

      
        C. Women Teachers Department of the Women’s Department of the Korean
Federation of Teacher’s Associations (KFTA)
        
          (1) Organization status and establishment purpose of the Women
Teachers Department of the KFTA
          The Women Teachers Department of the KFTA is included in the
Secretariat-Policy Negotiation Headquarters of an incorporated body created
on the base of establishment and permission of a nonprofit corporation
of Article No. 32 of the civil law as well as Article No. 15 of
the educational basis law. KFTA was established with the purpose of development
of the teaching profession and education through teachers’
treatment, working conditions and policy improvement by collective
bargaining.

          KFTA is organized with local organizations, functional organizations
and affiliated organizations, and the local organizations are composed of
sixteen FTA in cities and provinces. The headquarters are managed by
the secretary general; and there are five headquarters including the
Educational Authority Policy Headquarter, which has the Women
Teachers Department, the Educational Authority Department, the Policy
Negotiation Department, the Teacher Training Department, and the
Preliminary Teachers Department.

          The Women Teachers Department in the Educational Authority Policy
Headquarter includes a department head, a manager and a staff member
Also, there are Women Teachers Departments located in each of the sixteen
local offices, which work with the Headquarters to implement the
activities.

        

        
          (2) Authority and activities of the Woman Teachers Department of the
KFTA
          The Women Teachers Department of the KFTA promotes practical
subjects for realizing the gender equality of woman teachers through collective
bargaining. Substantially, the activities of the Women Teachers
Department in the items of a collective bargaining agreement of the
KFTA are divided into the activity for welfare improvement of woman
teachers and the activity for realizing the gender equality of the teaching
profession society.

          First, there are activities for improving the welfare of female teachers.
These activities are recommended to the superintendent of the city or
provinces and signed as a collective agreement, which includes increasing
the number of female teachers designated, providing welfare vacation and
infant care time for female teachers, reducing the work hours, providing
medical checkups and care opportunities for female teachers. Second,
there are activities to realize a gender-equal teaching society. Since 1997,
the relevant laws and regulations have been amended to include maternity
leave in the teaching experience when evaluating the promotion of
educational civil servants. Starting from 2000, the MEST is promoting
the certification of professional school nurses and facilitating the ‘female
educational policy officer’ for the MEST by reflecting the characteristics
of the cities and provinces through continuous compromises with the
MEST.

        

      

      
        D. Comparison between the potential HR policy division, the Women’s Committee
and the Women’s Teachers Department
        Korea’s women’s educational organizations are operated in largely
two channels. One is the approach from the top to change the overall
members by first changing the systems and policies of the national
standard mainly through the Potential HR Policy Division of the
MEST. Another channel is the practical approach from the bottom to
make the effort to change the perception of the Korean people mainly
through the Women’s Committee of the KTU and the Women’s
Teachers Department of the KFTA.

        These two kinds of approaches are for educational development and
gender-equal education, but each has characteristics different from the
other. The former has characteristics that are more powerful and compulsory
and consume a shorter period in policy establishment and execution
than the latter. Whereas in the latter, it is difficult to expect
the integrated and systematic changes in the system because the changes
and implementations of education take place locally. Table 3 presents
comparison activities between three kinds of women’s education
organizations.

        As sees above, the Potential HR policy division of the MEST, the
Women’s Committee of the KTU and the Women’s Teachers Department
of the KFTA all have a common point that they respectively exist as a
lower organization of large male-oriented education organizations. They act
to solve problems related to women as a part of an organization activity
by treating comprehensive education problems. In other words, the three
women’s educational organizations do not have any separate positions to
accommodate a person to be in charge of women’s education, but also
they are inadequate in size compared to the upper organization.

        

        
          Table 3 
				
          

          
            
								Comparison between Potential HR Policy Division, Women’s Committee of the
KTU and the Women’s Teachers Department of the KFTA
							
          
          

        

        
          
            	
            	MEST Potential HR policy division
            	KTU Women’s Committee
            	KFTA Women’s Teachers Department
          

          
            	Organization Purpose
            	Various human resource development through lifelong and vocational education
            	- Gender-equal education business, women’s teacher activity and business related with women’s organizations.
- Resistance to improper national policy
- Gender-equal realization in home, society and schools
- Unequal structure improvement of women teachers
            	- Present problem solution and position improvement of women teachers
- Proposal and realization of problems and policies related to women teachers
          

          
            	Legal basis
            	Enforcement regulations, relevant instructions, established rules, official announcement, guidelines and public announcement of the MEST and affiliated organizations.
            	Agreements and regulations of the KTU
            	Articles of The KFTA Main principles of the KFTA|
          

          
            	Organization Composition
            	Potential HR policy division of the MEST, 1 division head, 5 administrative officials, 1 education researcher, 3 officials in charge
            	Women’s committee (permanent organization) and 16 Women’s branch departments of the KTU 1 chairperson of the committee, 1 vice chairperson of the committee, 1 manager of a management department and 1 manager of an education department
            	Women Teachers Department of Educational Authority Policy Headquarter and Women’s Teachers Committees in 16 branches 1 head, 1 manager and 1 staff of the Women’s Teachers Department, in the Educational Authority Policy Headquarters
          

          
            	Business object
            	Girl students, women teachers
            	Women teachers
            	Women teachers
          

          
            	Activity Content
            	- Establishment and adjustment of women’s HR development policy
- Items about protection of rights and interests of women teachers and activity for improvement of gender-equal education
- Course education of girl students and items about lifelong vocational ability development of women
            	- Gender equality at home and schools
- Organization business for unity of women teachers
- Studying activity of the Women’s committee as education business
- Structure and countermeasure preparation for removing sexual discrimination
- Connection business
            	- Welfare improvement of women teachers
- Improvement of rights and interests & professionalism of women teachers
- Gender-equal realization of the teaching profession society
- Collective bargaining
          

        

        

        Independent characteristics of the three women’s education organizations
are as follows. First, all the three organizations have the same
purpose - to improve women’s authority - but differences can be found
in detailed organizational purposes. The purpose of the Potential HR policy
division of the MEST is to develop various human resources through
lifelong and vocational education, and the purpose of the Women’s
Committee of the KTU is to realize gender-sensitivity at home and
school, and the purpose of the Woman Teachers Department of the
KFTA is to improve the position of woman teachers.

        Second, each organization has a division in charge of women’s education under the upper organization. The Potential HR policy division of
the MEST included in a central education and administration organization
(the MEST) has political power that can establish women’s education
policies and induce realization of the policies. The rights and interests
of women expressed by the Potential HR policy division can be said
to be concretely improving and protecting the rights and interests of
woman teachers and girl students. The Potential HR policy division has
authority to realize gender equality by improving the rights and interests
of woman teachers and unequal structure in the education system. It is
also concerned with inducing establishment and practice of educational
policies for minimizing the disadvantage of girl students that can be generated
inside potential education processes. Meanwhile, the KTU and the
KFTA have the right to deliberate and the power to fight when the national
policies are drawn up. However, the Women’s Committee exercises
authority through the education and educational authority businesses, and
the Women’s Teachers Department exercises authority through collective
bargaining, respectively.

        Third, there is a difference in the activity domain and range of each
organization. The Potential HR policy division of the MEST has a wider
activity range than other organizations. That is, it comprehensively deals
with women’s overall problems related to the gender-equal realization of
an educational field without limiting school space. Especially, as the
Potential HR policy division has characteristics that are a lower organization
of the government organizations, it directly involves women’s participation
into various committees in the government dimension, and induces
activity of various women’s committees to be connected. The
Women’s Committee of the KTU actively performs organization and
connection businesses for unity of female teachers so as to realize gender-
sensitive education at home, at school and in society.

        The Women’s Committee is making the effort to work closely with
all of its 16 local branches through the integrated training activities or
the internet. The Women’s Teachers Department of the KFTA also
forms a close connection network with 16 local branches in order to realize
the gender equality of the teaching profession society. In addition, it
recently reinforced connections with each branch of the Women’s
Committee of the KTU, and shares information about the gender-sensitive
equation and seeks a cooperative practice method by activating connection activities between the Women’s Committee and the Women’s
Teachers Department.

      

    

    

  
    
      The Limitation for Gender Sensitivity and Equality among
Educational Activities of Educational Organization for Women
      The Potential HR policy division of the MEST has performed various
educational practices through “Major plan for activation of gender-equal
education (’07.3.14)” and “Important items for promoting gender-equal
education in 2007 (’07.1.25)” by considering the importance of the formation
of a gender-equal culture basis in elementary, middle and high
school sites and composing a cooperative committee for support of gender-
equal education.

      In addition, it develops and supplies superior casebooks, so as to be
matched to regional situations (Chungbuk), develops advertising material
for gender-equal education and advertises gender-equal teaching and
learning methods through role-play (Gyeongi Province) in a regional
dimension. Although practice of the gender-sensitive education of the
women’s education organizations shows visual results, the three organizations
have systematic, political and practical limitations in promoting
and practicing gender-sensitive education.

      First, the limitations of the organization can be inadequate in size.
Common characteristics of Korean women’s educational organizations are
that all three organizations are women’s educational organizations included
in the MEST, the KTU and the KFTA. Especially, the Potential
HR policy division includes women’s problems as a part in the duty allotment
of the MEST. The Equity Resource Center for gender-equal realization
in education is independently installed as a project center and acts
under the Educational Development Center so as to support the
Women’s Education Equity Act (WEEA) in the USA. Since the women’s
educational organizations are installed separately and there isn’t a person
appointed to be in charge of women’s education, there is the limitation
that the authority of the women’s educational organizations on gender-
sensitive education is not sufficient enough. Also, the current women’s
educational organizations are in conflict because they have to comply
with the current administration of male chauvinism, while also implementing
the women’s educational policies at the same time.

      Second, another systematic limitation is that a legal basis that must install
the women’s educational organizations and dispose of an official in
charge of women’s education is not prepared in education-related laws or
laws for the local self-governing body. Women’s support acts are respectively
prepared in three types of the Federal Government, the State
Government, and the local self-governing body in Germany. (Ministry of
Education and Human Resources, 2004).

      That is, the women’s support for the Act of Article No.1 in the
Gender-equal Realization Act of the Federal Government, the Act for organization
of the local self-governing body of the State and Item No. 4
of Article No.6 of the Act for local self-government of the local self-governing
body are prepared. Also, the Equal Position Department as a
women’s jurisdiction department in Germany are respectively installed in
the Federal Government, the State Government and the local self-governing
body. Especially, it is regulated that a full-time official in charge of
equal position is appointed in the local self-governing body of a community
having more than 10,000 residents in the Act for local self-government
(Item No. 4 of Article No. 6 in the Act for local self-government).
The Women’s Educational Equity Act of 1994 was established in the
USA with the purpose of executing effective gender-equity policies and
programs at all educational levels (Ministry of Education and Human
Resources, 2004). Compared to this, there isn’t any separate law for
women’s education in Korea, and not only that, the organizations implementing
gender-sensitive education has to follow the laws of the upper
organization, such as the government and NGO; the feasibility and consistency
of gender-equal education isn’t established legally. In other
words, there isn’t an exclusive women’s division installed in the Korean
central administration system, but also the legal foundation for regulating
the direction of the women’s educational organizations are all different
for the three organizations.

      Third, network formation of the three organizations and connection
with an upper organization are necessary to practice gender-equal
education. There are cases that activities of the three women’s educational
organizations sometimes collide with each other according to a
business direction of the upper organization rather than agreeing.
Especially, the activities of the women’s educational organizations in the
local authorities should be implemented based on the network established
with the local authorities’ councils and local educational authorities’ committees,
but it has been inefficient in these areas.

    

    

  
    
      Suggestions for Gender Sensitivity and Equality in Korean
Educational Organizations for Women
      Suggestions for improvement of the women’s educational organizations
are made for realization of gender sensitivity and equality education based
on the above-mentioned discussions, they are as follows. First, although
there is systematic conflict between the MEST, the KTU and the KFTA,
the Potential HR policy division, the Women’s Committee and the
Women’s Teachers Department have acted for the same purpose of gender
equal education. However, the Potential HR policy division, the
Women’s Committee and the Women’s Teachers Department tend to
plan different strategies through different paths corresponding to the purpose
of the upper organization. Therefore, it is necessary that the three
women’s educational organizations share a common aim of gender sensitivity
and equality education. When the purpose of the three women’s
educational organizations puts stress on expansion of a gender-sensitivity
perspective and realization of the gender-equality education and is shared
with each other, the driving force of the women’s educational organizations
can be reinforced.

      Second, the role and the authority of the three women’s educational
organizations need to be characterized for diffusion of a gender-sensitivity
perspective and realization of a gender-equality education. The Potential
HR policy division can practice gender sensitivity from the top to the
bottom, and the Women’s Committee and the Women’s Teachers
Department can practice gender sensitivity from the bottom to the top.
In other words, the Potential HR policy division can show the authority,
spreading ability and political ability that the present MEST has, and the
Women’s Committee and the Women’s Teachers Department can prepare
a method for realizing gender sensitivity from the top to the bottom
as well as from the bottom to the top through the women’s educational
organizations. Various roles of the Potential HR policy division should focus
on the preparation and promotion of women’s educational policies for
gender sensitivity realization and gender equality education.

      On the other hand, the members of the Women’s Committee of the
				KTU and the Women’s Teachers Department of the KFTA are mainly
teachers or persons of action in educational fields and perform realistic
duties in the education sites directly or indirectly, so they can suggest
practical and detailed policies in the education sites. Also, since the members
of the Women’s Committee and the Women’s Teachers Department
have a consensus on the teaching profession, an agreement on the search
for practical problems and solving methods about expansion of gender
sensitivity education in order that opinion collection and a collective action
at a national level through branches are possible.

      Thus, the Women’s Committee and the Women’s Teachers Department
suggest policies necessary for realization of gender sensitivity practice and
gender-equal education policies and focus on a role for expansion of the
gender-sensitive perspective in classrooms and schools. During this time,
the Women’s Committee educates the gender-sensitive perspective at
school sites by reinforcing education and teaching authority business as
women activists and performs the role sharing and expanding between
teachers by holding workshops and symposiums, etc. The Women’s
Teachers Department needs to reinforce the collective bargaining function
to prepare a system and policies for women’s education in addition to
the official system in charge of women’s education policies being promoted
presently.

      Third, a systematic improvement is necessary. That is, a women’s education
organization is additionally installed and should show initiative for
realization of gender equality in education. It is necessary that laws related
to women’s education are established or the laws for the local educational
self-government and the local self-government laws are revised
so that the women’s education organizations act independently and the
official in charge of women’s education can be appointed by obligation
to each local self-government body.

      Fourth, the network of women’s education organizations should be
reinforced. If three women’s education organizations closely collaborate,
it is easier to achieve gender equality. The KTU and the KFTA should
exceed group conflict and reinforce connections with the Women’s
Committee and the Woman Teachers Department. Also, the sixteen
branches of the Women’s Committee and the Women Teachers
Department should strengthen their network with each local authority.
For this, the women’s education organizations should reinforce the network with the local self-governing body so that women’s education policies
can be practiced by the local self-governing body consistently.

    

    

  
    
      Concluding Remarks
      The purpose of the present study is to investigate possibilities for
change, in that Korean women’s education organizations move forward
for gender equality education by analyzing the composition and activities
of the three Korean women’s education organizations. As women’s education
organizations, the Potential HR policy division of the MEST, the
Women’s Committee of the KTU and the Woman Teachers Department
of the KFTA have systematic and practical limitations such as an inadequate
size to implement the activities, the lack of a legal foundation
to establish women’s educational organizations and appoint officials to be
in charge of women’s education, and the weak authority of the women’s
educational organizations compared to the three upper organizations.

      In conclusion, this paper makes suggestions for the Korean women’s
education organizations of the future as follows. First, the three women’s
education organizations should focus on expansion of gender-sensitive perspective
and realization of gender equal education and share with each
other. Second, the role and the authority of the three women’s education
organizations should be strengthened. Third, additional women’s education
organizations and legal systems should be developed. Fourth, the
network of the women’s education organizations should be reinforced.
Considering the fact that the educational attainment of men and women
has a significant influence on many political, social and economic activities,
it is necessary to provide concrete and gender-sensitive educational
policies and support systems for women.

    

    

  
    
      Notes
      
        1 This work was supported by the Dongguk University Research Fund of 2010.
        2 First Author, leesjeong@dongguk.ac.kr

        3 Corresponding Author, kimsk@kcue.or.kr

        4 We can understand the conception of the perspective of gender equality is not same to gender
	sensitivity but include the perspective of gender sensitivity, and the movement for gender
	equality aim for gender-sensitivity.

        5 For example, women’s participation in higher education in Cameroon has increased very
	quickly. However, women continue to achieve lower levels of education than men because
	of their domestic role (defined by traditional and society)…The trend in education gains for
	women has steadily been increasing but the gap between men and women is still big (Mbuh,
	2006).

        6 If the complexities of gender relations were acknowledged and taken seriously in education,
	one should expect those interested in gender equality to recognize that different social contexts can make the same educational policy effective in realizing equality and yet ineffectual
	at the same time . A differential evaluation of the effectiveness of a particular educational
	policy such as a common curriculum need not make us think the ideal of gender equality
	has altered, nor should it lead us to doubt either the sincerity or intelligence of feminist reformers
who offer differential evaluations of it at different times, see G. Partington, “Radical
Feminism and the Curriculum,” The Salisbury Review, 1984, pp. 4-9.
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